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Learning Objectives
 Understand the roles that parents play in transition.

 Recognize the continued challenges in engaging families 
in transition 

 Become familiar with the Dual Capacity Building 
Framework

 Learn about Next Steps NH tools for family engagement

 Identify how can you keep the door open to sustain 
family-school partnerships

Presenter
Presentation Notes
TIME: 1 min.RESOURCES:FACILITATOR NOTES: The learning objectives for today are to identify differing family roles of involvement and how that impacts family engagement in transition. We’re also going to review the Dual Capacity-Building framework. But the real work today is - as teams - you’ll  identify the success and challenges you’ve had in with your family engagement initiatives.  Often during calls and trainings on family engagement, folks want to learn more about best practices- get concrete ideas for things to try. This call is going to balance sharing research about FE, but also you’ll have plenty of group time- and time to share out about best practices your school has initiated to help others on the call.Finally we’ll end by identifying how you can keep the door open to FE, what supports you need to sustain your efforts, identify next steps for ensuring sustainability of family-school partnerships you’ve developed and moving forward - looking at the available resources for how you can use this information at your school. 



Materials
 Presentation Handouts

 Mapping Exercise 

 Critical Components 

 Family Roles

 Dual Capacity-Building Framework Graphic

 Dual Capacity Building Worksheet

 Team Action Plan

 Additional Resources

Presenter
Presentation Notes
TIME: 1 min.RESOURCES:FACILITATOR NOTES: 



Next Steps NH
The goal of NH SPDG is to increase the number of students 
with disabilities and/or at risk of dropping out of school that 
are college and career ready in NH through the 
implementation of evidenced based transition practices. 

 Participatory Adult Learning Strategies (PALS)

 Taxonomy for Transition Programming 

 NH Standards for Family Engagement 

 Implementation Science

 Dual Capacity-Building Framework

Presenter
Presentation Notes
TIME: 1MATERIALS:FACILITATOR’S NOTES:In this session I want to share with you how we’ve incorporated FE into NH’s SPDG using a combination of best practices and research based strategies. Where in our last year of the initiative, and have experienced some successes and some struggles or challenges and we’ve evaluated and adapted our approach as we’ve moved through the years. These are the practices we’ve used-  read bullets- also mention PALS. 



NSNH Essentials
Next Steps NH offers training and coaching on embedding 
evidence-informed transition practices in schools to 
increase the graduation rate of students with disabilities 
and students at-risk of dropping out and prepare them for 
college, career and adult life.

Training introduces and illustrates the practice.

Coaching supports putting the training to use.  

Presenter
Presentation Notes
TIME: 1MATERIALS:FACILITATOR’S NOTES:In Next Steps, we use the terms “training and coaching” to describe our work with Cohort Schools. Today is a training on the practice of family engagement, specifically as it relates to transition.

http://nextsteps-nh.org/about-us/implementation-science-and-pals/


https://nextsteps-nh.org/

Presenter
Presentation Notes
TIME: 3 min.RESOURCES:FACILITATOR NOTES: Another resource developed as part of this initiative is the NSNH website- quick tour.

https://nextsteps-nh.org/


Participatory Adult  
Learning Strategy

7Copyright © 2013. Smoky Mountain Research Institute, Asheville and Morganton, North Carolina. All rights reserved.

Presenter
Presentation Notes
TIME:  1MATERIALS:FACILITATOR’S NOTES:We use a professional development approach called PALS or Participatory Adult Learning Strategy in our work. PALS emphasizes that attending a training gives you just the Foundational stage learning. It Introduces and Illustrates. Sometimes training offers the opportunity to Practice. To really master a new practice, when back at work, you need opportunities to Apply what you learned, Evaluate how it went. To reach a stage of  Mastery, you need an opportunity to identify the steps you need to take to improve your practice and ways to achieve Deep Understanding of the practice. This strategy acknowledges that true mastery doesn’t happen in a training session, it requires practice, reflection, and the development of deep understanding.



Presenter
Presentation Notes
TIME: 1MATERIALS:GO TO WEBSITEFACILITATOR’S NOTES:We also use the Transition Focused Education Framework adapted from the Taxonomy for Transition Programming developed by Paula Kohler. Paula Kohler one of the nation's foremost experts in transition education for youth with disabilities The taxonomy recognizes that Family Engagement is one of the 5 key components in successful transition planning. 



Critical Components to 
Family Engagement 

O Respect Diversity
O Two-way Communication
O Shared Decision-Making
O Understanding Transition Law
O Connecting to Resources
O Family Transition Related Training 

Opportunities

Presenter
Presentation Notes
TIME: 1MATERIALS: Critical Components HandoutFACILITATOR’S NOTES:For Family Engagement as part of NSNH, we adapted the Taxonomy’s definition of Family Engagement to align with the National (and NH adapted) PTA Standards for Family Engagement. We then fine tuned the focus to how they relate to High School parents/students and professionals. Review bullets.



SUSTAINABILITY

• Program Structures

• Resources

• Ongoing Training & 
Coaching 

• Procedures

• Oversight

1. EXPLORATION
• Mapping current practices 
• Assessing needs
• Identifying possible 

programs and 
practices to meet 
those needs

3. INITIAL IMPLEMENTATION  

• Implement action plans
• Initial integration of 

partnership strategies, 
processes and procedures

• Identify & address challenges
• Get started and get better

2. INSTALLATION
• Establish team
• Develop action plan 

• Set up infrastructure support
• Introductory trainings

4. FULL 
IMPLEMENTATION
• Processes & 

procedures in place  

• System recalibrated to 
accommodate & support 
new initiatives

Implementation Science 
Putting the Pieces Together

Dean Fixen et al & SWIFT

Presenter
Presentation Notes
TIME: 2 min.MATERIALS:FACILITATOR NOTES:The Exploration Stage is a critical starting place when States, communities, local organizations, and others are considering change.  Taking the time to explore what to do, how to do it, and who will do it saves time and money (Fixsen et al., 2001; Romney, 2014) and improves the chances for success (Saldana, Chamberlain, Wang, & Brown, 2011; Slavin, Madden, Chamberlain, & Cheung, 2010).  During Exploration, readiness is assessed by an Implementation Team.  New programs or practices are not yet being delivered during the Installation Stage.  Rather, this is when needed organizational and personal competencies are established to ensure the successful implementation of the selected innovation.  After making a decision to begin implementing a new practice or innovation, there are tasks that need to be accomplished before the change in practice actually begins.  These activities reflect the Installation Stage of implementation.  Activities during the Installation Stage create the infrastructure and make the instrumental changes necessary.During the Initial Implementation Stage, the new practice is first put into place and made available to consumers. The key focus of this stage is on continuous improvement. In Initial Implementation, staff are attempting to use newly learned skills (e.g., the evidence-based program) in the context of an organization, that is itself just learning how to change to accommodate and support the new ways of work.  This is the most fragile Stage where the awkwardness associated with trying new things and the difficulties associated with changing old ways of work are strong motivations for giving up and going back to comfortable routines (business as usual).Full implementation of an innovation occurs once the new learning becomes integrated into practitioner, organizational, and community practices, policies, and procedures.  Over time, the innovation becomes “standard practice” and a new operationalization of “business as usual” takes its place in the setting (e.g., Faggin, 1985).  During Full Implementation vigilance over site practices and data reviews continue as more staff members participate, turnover occurs, and improvement cycles continue.



ACTIVITY I

Map Your 
School or 
District’s 
Family 

Engagement 
Efforts

Related to 
Transition

Warlene D. Gary and Robert Witherspoon (2011). The Power of Family-School-Community Partnerships. NEA 

Presenter
Presentation Notes
TIME: 6 min.RESOURCES: Handout of Parent Roles/Activity MapFACILITATOR  NOTES:Let’s jump into some group work.  Look at the map of activities your group generated and go through each activity and identify where parents need to be to get that information or to be involved? (at the school? On the web? At home?)Look at the list of transition activities/initiatives currently offered by school?Can you identify which parent roles are missing? Can you think of ways to reach out to/engage those parents/parent roles?Again, please take a minute to choose someone from the school team to report back. (REVERSE ALPHABET)5 minutes



The Definition of Family Engagement

Family Engagement is any way that a child’s adult 
caretaker (biological parents, foster parents, 

siblings, grand parents, etc.) effectively supports 
learning and healthy development

Presenter
Presentation Notes
TIME: 1 minuteRESOURCES:FACILITATOR NOTES:The definition we use comes from Dr. Karen Mapp, a senior lecturer on education at the Harvard Graduate School of Education, the faculty director of the Education Policy and Management Master's Program and has over twenty years, of practice focusing on the cultivation of partnerships among families and educators that support student achievement and school improvement.  Dr. Mapp has said that Family Engagement in education happens in any way that adult caretaker’s effectively support learning and healthy relationships.  Families can be effectively engaged in their children’s education and in the improvement of schools in various roles. For some of us a twist is to remember is that Family Engagement is not necessarily parents attending events and that all families- regardless of their educational background, socioeconomic status, disability or, race/ethnicity are prepared to engage in partnerships with school and districts and do engage in diverse roles.



Differing Family Roles 
Supporters of their children’s learning and development

Encouragers of an achievement identity, a positive self image, and a 
“can do” spirit in their children

Monitors of their children’s time, behavior, boundaries and resources  

Models of lifelong learning and enthusiasm for education 

Advocates/Activists for improved learning opportunities for their 
children and at their schools

Decision-makers/choosers of educational options for their children, 
the school, and community 

Collaborators with school staff and members of the community on 
issues of school improvement and reform

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships.
SEDL

Presenter
Presentation Notes
TIME: 3RESOURCES: Family Roles HandoutFACILITATOR NOTES:Such as (Review roles)It helps to understand the different levels of involvement that happens at home, engagement might not always be visible. Parents may be having conversations with their children about their future outside of school or connecting them with potential training, employment and educational opportunities we don’t know about.The definition of FE is any way that a child’s adult caretaker (biological parents, foster parents, siblings, grand parents, etc.) effectively supports learning and healthy developmentSometimes parents are helping or engaged in various ways at home and it does not always become a “partnership”.  Some may travel up the continuum, some may remain in one place some may perform multiple roles with different children. We typically assume parents have the skills they need to travel up the continuum, but often times they don’t or there may be other factors in their life that prevent them from taking on other roles.Also- because of the way that special education process is designed, families are “automatically” put into roles as advocates or decision-makers. Families may or may not be comfortable in those roles… it’s extremely important  to acknowledge this and provide support and guidance to help them gain confidence. Sometimes it’s the un-sure-edness that can come through as defensiveness or demanding behavior when the root of it is really not having the opportunity to grow into that role or to build trust with the school team.Then- the school team can change often, and parents can be repeatedly put in a position where they’re expected to build trust again that the individuals working with their child has their child’s best interests at heart. This is particularly difficult during high school years as families are thinking about what their child’s life will be like after high school and not have confidence in the supports that will be available to them in later life. Parents may feel they have to advocate strongly and not have the skills to do that in a way that feels like a partnership. They may feel they have important information to share and the school isn’t valuing their input.To become decision makers- they need to know what the choices are- weigh the pros and cons, be able to provide and discuss alternatives and finally to work together as collaborators. The school and the parent need to see themselves as partners- as both parties having something to contribute. Recognizing  all types of participation -  schools are looking at how to engage families to participate in transition who do not come to “events”? These efforts can include ensuring there is two way communication, that information about transition is easily accessible and written in parent friendly language. Schools go through a process to identify what they are already doing, how it targets each family role, how it relates to the Dual Capacity Building Framework and develop action plans based to increase partnerships – what’s the Dual Capacity-Building Framework?



Presenter
Presentation Notes
TIME: 1MATERIALS: Dual Capacity-Building GraphicFACILITATOR’S NOTES:NH PIC and the NSNH SPDG base their approach on the Dual Capacity-Building Framework developed by Dr. Karen Mapp Review Framework sections



What do we mean by Capacity? 
The Four Cs

Skills and knowledge

Relationship building

Knowing one’s own 
strengths, accomplishments

Beliefs and world view

Capabilities

Connections

Confidence

Cognition

Presenter
Presentation Notes
TIME: 1 minuteRESOURCES:FACILITATOR NOTES:TIME: 1 min.RESOURCES:FACILITATOR NOTES:Using this model, I’m referring to capacity-building in four areas- the 4 C’s - that’s CapabilitiesConnectionsConfidence and CognitionWe’re going to talk about each one a little more and look at how we’ve already begun to see people building their capacity through parent engagement on the LT, participation in FG, development in FEG, and some trainings offered by PIC or PIC in partnership with the schools, or the development of materials (brochures).So first up is Capabilities- skills and knowledge. of both families and school staff. Sometimes schools provide workshops for families on how to “engage more effectively”- but the focus on families alone often increases tension between families and school staff: families risk being “trained” to be more active in their children’s school, only to be met by an unreceptive and unwelcoming school climate and from staff who are not prepared or ready for this. Parents need knowledge of student learning, working of school system, appropriate advocacy skills and staff needs knowledge of the community, knowledge around different family structures and cultures- the culture of the home life- and how to build trusting relationships with parents. Next - Connections- relationships. Building capacity to create connections and relationships both of and between of families and school staff:  As relationships are built and trust is developed so is the ability to form solid connections.  Strong networks are built on trust and respect---Family to teacher, parent to parent (family to family), teacher to teacher.  We’re not talking about interagency relationships today- but at a LT a couple of weeks ago we were discussing how on CM went through the VR internship program- and how participating in that program really strengthened that CM’s relationship with VR and how that has expanded beyond the one CM and that the relationship with VR and the school has improved. These connections occur when we move out of our silos into trust-building relationships together. Confidence knowing your own strengths, being willing to step outside the comfort zone. Developing an "I can" or "I cannot" belief. As parents and school staff work together and connections and relationships are developed, staff and families begin to develop a sense of comfort and confidence in engaging in partnership activities and develop insight and a respect for where the other person is coming from.  You’ve seen this in action at LT and subcommittee meetings- at trainings, at IEP meetings- And finally Cognition – beliefs and world view.  As school staff and families work together- and see through each other’s lenses assumptions change. As the school  increasingly works with families the belief that “parent engagement is one more thing I have to do” is replaced by recognizing the value that partnerships do improve student learning. They see the value of each others expertise.  



Capabilities: Skills & Knowledge
FAMILIES
Need to know about student 
learning

Need to understand the 
inner workings of school as a 
system

Need advocacy and 
educational support

SCHOOL & DISTRICT
Need knowledge about the 
community

Need knowledge about 
cultural competency

Need to building trusting 
relationships

Capabilities Connections Confidence Cognition

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:So first up is Capabilities- of both families and school staff: Many family engagement practices focus on providing workshops for families on how to “engage more effectively” in their children’s education.  This focus on families alone often increases tension between families and school staff: families risk being “trained” to be more active in their children’s school, only to be met by an unreceptive and unwelcoming school climate and from staff who are not prepared or ready for this. Parents need knowledge of student learning, working of school system, appropriate advocacy skills. Staff needs knowledge of the community, knowledge around different cultures- cultural competency (not always race/ethnicity- socio economic, educational level, beliefs around education/family, military culture, religious culture) knowledge about how to build trusting relationships with parents. We’ve begun to see peoples skills and knowledge grow in Cohort schools.  Involving parents on school leadership and decision making teams provides the opportunity for parents to increase their knowledge about the inner workings of the school. They are able to look at big picture concerns and understand the school as a system.  School staff have the opportunity to see the parents as a diverse group who need information and training in multiple ways.



Connections: Relationships
Family – Teacher
Parent – Parent 
Teacher - Teacher

Capabilities Connections Confidence Cognition

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR  NOTES:  Next - Connections- relationships. We want to build capacity to create connections and relationships both of and between of families and school staff: As relationships are built and trust is developed so is the ability to form solid connections Strong networks are built on trust and respect---Family to teacher, parent to parent (family to family), teacher to teacher. In fact there are several recent studies just published that recognized that the direct communication (relationships) between teachers (staff) and parents was the largest predictor of parent perception of school’s engaging families to promote student success.  These connections occur when we move out of our silos into trust-building relationships together. In NSNH we’ve seen connections forming in different ways- with families serving on Leadership Teams or subcommittees with school staff, parent to parent connections developed in family focus groups or family engagement groups and amongst staff who might not necessarily have worked together in the past, but through NSNH committee and subcommittee work are getting to know each other differently.



Confidence
 Personal beliefs about ability
 Knowing one’s own strengths
 Recognition of one’s own accomplishments
 Developing relationships across cultural lines

Capabilities Connections Confidence Cognition

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:The third C is Confidence. Confidence around a person's judgment about being able to perform a particular activity.  An  "I can" or "I cannot" belief.  As we work with parents and schools, one goal is to increase confidence about one’s own abilities, personal capacity, confidently work through issues and deal with the challenges of life. As connections and relationships are developed, staff and families begin to develop a sense of comfort and confidence in engaging in partnership activities and develop a respect for diverse belief systems and values.Again, bringing this back to NSNH, we’ve seen parent leaders and school staff and administrators developing their confidence. For example at one of the cohort schools a parent’s confidence has increased in that she was able to speak during the meeting and offer multiple suggestions about how to outreach to parents about an event the school was offering, she spoke to a large group of parents with school staff and service providers attending about the family engagement efforts of the school. �Also, families are asking questions at meetings, asking for clarity and reaching out to PIC with questions- just the ability to ask shows confidence. Parent coaching helps parents understand the process, their role and builds their confidence and knowledge base and that coaching can take place using school staff (and building relationships) and/or with PIC and we’ll talk about how that coaching can be sustained by PIC in a bit.  



Cognition: Beliefs &Worldview
SCHOOL & DISTRICT
Commitment to working 
as partners

Belief that partnerships 
improve student 
learning

FAMILIES
View themselves as 
partners with the school

Understanding of 
multiple roles families 
play

Capabilities Connections Confidence Cognition

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:And finally Cognition – as the other C’s come into place, capabilities, and knowledge, connections and relationships, personal and shared confidence; beliefs and assumptions change. As the school grows in its commitment  to working with families as partners the belief that some people have around “parent engagement is one more thing I have to do” is replaced by recognizing the value that partnerships do improve student learning. Families view themselves as partners in their child's education, as partners with the school  – not us vs. them.  They see the value of each others expertise.  Again we’ve seen changes in Cohort schools that have been participating.A couple of schools who were originally hesitant to include a family member on the LT, grew to value parent input and reached out for the parents’ input on other initiatives and actively looked for additional parents to serve on the LT team.Parents on LTs have grown to realize they have an important role and voice.  They recognize they’re the voice of the school to other parents, but also bring other parents’ voices to the table. Both parents and staff are seeing there are various ways to be involved, multiple levels of involvement. Before we move on let’s talk about any “aha” moments or insights.If we agree that most special educators and school staff want to work with families and families want to work with school staff, and that growing capacity of everyone involved is key what are the specific conditions  that need to be in place? If we’re focusing on creating opportunities, what do those opportunities look like?When focusing on what the opportunities should actually look like.  There are five identified “process conditions” or conditions for success. These conditions weave into each other, they’re not isolated. They can be used in developing or creating and in evaluating family school partnership opportunities.  



Activity II         Where are you now?

Make a list that highlights existing capabilities for staff 
relating to planning for LAHS. What do parents know? 
What’s missing?

Who is your school staff connected to when it comes to 
planning for LAHS? Who are parents connected to? Do 
you know each other’s connections? How do you 
enhance connections re necessary for planning for LAHS? 

Rate where you stand in your confidence as it pertains to 
engaging families about planning for LAHS. Where do the 
parents fall? How do we help to increase overall 
confidence?

How do your values and beliefs inform your work? How 
does it impact parents ability to work with you?

Presenter
Presentation Notes
TIME: 4 min.RESOURCES:FACILITATOR NOTES:Rate where they are right now with the 4 C’s? Capabilities—that’s knowledge, skills, etc—make a list that highlights existing capabilities for staff relating to  planning for life after high school.  What do parents know—What’s missing?Confidence--- rate where you stand in your confidence as it pertains to engaging families about  planning for life after high school. Where do the parents fall? How do we help to increase overall confidence ?Connections--- Who is your school staff connected to when it comes to planning for life after high school? Who are parents connected to? Do you know each other’s connections? How do you enhance connections that are necessary for planning for LAHS?Cognition---Values and beliefs—   ( I’m still unsure about this one) --how do your values and beliefs inform your work ? how does it impact parents ability to work with you?



Activity Debrief
Where are you now?
Did you find that you had capacity in some 
areas and not others? 
What did you learn?
How might it impact planning for future 
strategies?

Presenter
Presentation Notes
TIME: 4RESOURCES:FACILITATOR NOTES:



Process Conditions
• Relational
• Developmental
• Linked to Learning
• Collaborative 
• Interactive

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 10 min.RESOURCES: Refer to Dual Capacity-Building graphicFACILITATOR NOTES:CLICKThe first is Relational. What do I mean by that? This means that there is a purposeful and intentional opportunity to build trust, to learn about each other.  The focus on building relationships is especially important during the transition process but can also be the most challenging- particularly if a child has an IEP.  Both families and school staff enter into the IEP Team process with their own experiences, baggage and emotions and are expected to immediately know how to work with one another.  Both families and staff need opportunities outside of the special education process and/or meetings to develop relationships. When families and staff develop relationships transition meetings are apt to be more collaborative versus confrontational.  Develop relationships based on respect.CLICKThe next condition for success is that opportunities are developmental. That parents teachers and staff are looking at each other through asset based lenses. Many times we tend to look at families, as parents through what we can a deficit-based lens. Schools believe or feel they need to fix the families, but by developmental I’m talking about building reciprocal relationships. Focused on empowering and enabling families and school staff to be confident, active, knowledgeable and informed stakeholders.  Starting where people are (and they may be at different places) and moving forward. Providing families with information about all of the options available includes them in the decision making processEqually important to consider is where staff are as well - what types of activities and initiatives are they comfortable with?  How skilled are they working with a variety of families and the differing family roles? CLICKNext - successful practices that are building engagement and partnerships contain an element that is linked to learning. In best practice strategies, the research identifies that these workshops or trainings or other ways that schools reach out to parents have an element of learning. When we talked about the taxonomy we talked about families needing information about transition law, and trainings around transition in general- age of majority or IDEA versus ADA. Families and school staff may both have learning needs in these areas. CLICKThe fourth is collaborative- again going back to we’re doing things with families not to families and that there are real opportunities for collaboration and interaction between families, teachers, other school staff.  In the process of looking at our initiatives  we need to look at creating activities or opportunities for collaborative learning, as I talked about above- that efforts are linked to learning. We have to remember that it’s not  one teacher or administrator’s responsibility to take on family engagement alone.  Shared-decision making means that  we’re taking this responsibility as a group, we build capacity. There can be challenges to creating collective opportunities in special education because of confidentiality but there are strategies to develop practices that allow for staff and families to be together and build networks and community. CLICKLast but not least, one component that’s very important  is it must be interactive. Adults learn when they’re allowed to do it, feel it, touch it- be in the thick of it. We can all agree that many of us “learn by doing”  and that when we are learning new things we need opportunities to try out those skills.  Here we are talking specifically about creating opportunities for school staff and families to practice skills working together. All of these pieces lead back to adult learning- It’s collaborative, it’s interactive, relational. Looking at the Framework, there are also specific Conditions (Organizational Conditions) that must be present to support families and staff working together.  These are necessary to successfully implement and sustain the partnerships over time. The term organizational implicitly recognizes that to be fully developed the organization- the organizational leaders - administrators, school boards and superintendents senior-level district leaders and ground level staff need to be included to develop the conditions necessary to implement and sustain the partnerships over time. Initiatives are systemic- they’re fundamental, that Family Engagement piece is in the forefront of planning any activity or initiative. They’re integrated – combined with other activities/initiatives. When initiatives are systemic and integrated family engagement becomes “the way we do business”.And finally they’re sustained. Programs are operated with adequate resources and infrastructure and leadership/support. School leaders maintaining a vision and continuing to provide resources for family engagement This means allocating funds, providing  time for team planning meetings, creating schedules that are responsive to families needs. How is it- or can it be- documented for sustainability that is embedded beyond the NSNH?  We can all think of a time when things happened because of specific funding, or a person/group of people who started this really great program…then when there was changeover those initiatives just kind of dissolved or went with them. What are the resources, policies, partners etc. that need to be in place to keep FE efforts in place?All of this happens over time- none of this is going to happen quickly, it’s slow steps in the right direction and it can take  a long time to get there but each step taken is a step closer.  



Organizational Conditions
• Systemic
• Integrated
• Sustained

Mapp, Karen L., and Kuttner, Paul J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family–School Partnerships. SEDL

Presenter
Presentation Notes
TIME: 4 min.RESOURCES: Refer to Dual Capacity-Building graphicFACILITATOR NOTES:Looking at the Framework, there are also specific Conditions (Organizational Conditions) that must be present to support families and staff working together.  These are necessary to successfully implement and sustain the partnerships over time. The term organizational implicitly recognizes that to be fully developed the organization- the organizational leaders - administrators, school boards and superintendents senior-level district leaders and ground level staff need to be included to develop the conditions necessary to implement and sustain the partnerships over time. Initiatives are systemic- they’re fundamental, that Family Engagement piece is in the forefront of planning any activity or initiative. They’re integrated – combined with other activities/initiatives. When initiatives are systemic and integrated family engagement becomes “the way we do business”.And finally they’re sustained. Programs are operated with adequate resources and infrastructure and leadership/support. School leaders maintaining a vision and continuing to provide resources for family engagement This means allocating funds, providing  time for team planning meetings, creating schedules that are responsive to families needs. All of this happens over time- none of this is going to happen quickly, it’s slow steps in the right direction and it can take  a long time to get there but each step taken is a step closer.  



ACTIVITY 
III

Choose an 
activity and 
align it with 

the Dual 
Capacity-
Building 

Worksheet

Presenter
Presentation Notes
TIME: 5RESOURCES:FACILITATOR NOTES:Now take two of the activities that you mapped out earlier and reflect on all of the information you have available- Critical Components, Family Roles, The 4 C’s, and finally process conditions. Take the two activities or strategies you’ve chosen what conditions for success do they have? What do they need? Talk about how what you’re already doing can be adapted to incorporate some of these conditions.EXAMPLECreate an activity/strategy now, using the gap you have identified – state how each of the process conditions will be addressed Example: You have identified that your connections with the community is weak and that parents may have the same feeling about their connections with the school. You are going to plan a connections night for all students and their families. The theme will be on history since it’s an election year Linked to learning- teachers will be there to talk about the content of their history classesStudents will be there showing off some projects they have created as part of history creditRelational—Administration, teachers, parents will have a meet and greet for the first ½ hour. Every teacher will be asked to reach out to meet 3 new parents and invite them to come. Developmental – the historical society will be invited to teach and share with teachers and families to increase everyone’s knowledge about your town historyCollaborative  – a committee of admin /teachers and parents will work on logistics togetherInteractive- Hands on activities will be offered ( contact local museum for some ideas) Finally-ASK- Does this activity increase staff and parents connections to each other? If so, you have met the criteria!!J 



NSNH Resources and Strategies

Presenter
Presentation Notes
TIME: 6 min.RESOURCES:FACILITATOR NOTES: Introduce a couple of tools-  go to site flip through resources.

https://nhspecialed.org/wp-content/uploads/2017/08/Updated-2017-Family-Engagment-Manual.pdf
https://nextsteps-nh.org/wp-content/uploads/PIC-workshops-brochure-July-2016.pdf
http://nhspecialed.org/wp-content/uploads/2017/03/TransitionFairBooklet_R11_FinalWebReady.pdf


Parent Voices

I better 
understand my role in 
my child’s transition 

process

I am more confident in
my ability to advocate for 
my student’s transition 

needs.

Just by being part
of the Leadership Team, I 
feel more a part of the IEP 
Team. I know the players 

outside of the IEP process, 
we have a different kind of 

mutual respect

Working together 
toward  common goals has 

really reduced the “us versus 
them” feeling. I can see we all 

have frustrations.

Presenter
Presentation Notes
TIME: 1RESOURCES:FACILITATOR NOTES:These are some actual parent quotes that’ve been gathered from Cohort III parents. The quotes are from parents who’ve had different roles (going back to parent roles) but all of the parents here have seen some impact- whether it was from being involved in a focus group, attending a training, receiving information or being actively involved in the Leadership Team or Subcommittee.It would be great if some of the parents on the teams could share how their experience (or experiences) have had an effect on them.FamiliesWhat have been the benefits from this partnership?How has this partnership changed your capacity?I want to open it up to staff to talk about how you may have grown in the 4C’s



Engaging Families and 
Promoting High 
Expectations

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:



Promoting High Expectations 
for Post-School Success
 Engage Parents

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:ENGAGE PARENTS IN TRAINING OPPORTUNITIES IN A VARIETY OF FORMATS TO ADDRESS TRANSITION RELATED SCHOOL AND ADULT SUPPORT SERVICES, ELIGIBILITY AND ACCESSInformation is power, often family members feel powerless because they don’t know what to expect or what the available resources are. Information can level the playing field.Distribute information brochures, flyers, websites, contact information with user friendly formats and appropriate language. Refer families to state or local websites with relevant info. Provide internet accessProvide updated contact lists of agency representatives application processes and eligibility requirements If they’re struggling, refer them to the state’s federally funded Parent Training and Information CenterArrange for face to face meetings-After IEP meetings, assist family members to arrange additional meetings with adult service providers/agency toursEncourage relationship building before a student graduates from HSSponsor a transition or agency fair- to learn about adult providers, related to employment, education and community participationProvide guiding questions or checklists for families to use.



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:EXPLORE ROLE MODELSConnect students and families to successful adults with disabilitiesArrange for alumni to serve as speakers, mentors, mock interviewersSpotlight youth who have succeeded in areas of post-school life  in gaining employment, attending college, obtaining certifications, living independently.Use social media, the newspaper websites to share/celebrate achievements with as large an audience as possibleIntroduce families to and youth to Centers for Independent Living, advocacy organizations, Provide vetted books, movies, blogs, videos that portray the benefits of high expectations Set up a family support group focused on transitionBringing families of students and graduates together can help alleviate fears- can result in an exchange of ideas, solutions and encouragementPossibly a division of the PTO/PTAParent mentoring programs



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

 Interact Respectfully

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:INTERACT RESPECTFULLY WITH EACH FAMILY ACCORDING TO THEIR UNIQUE CULTURAL-LINGUISITC DIFFERENCES AND PRIORITIES Families of youth with disabilities have different backgrounds, beliefs, values.They may come from disadvantaged or culturally/linguistically diverse backgrounds.They may negative, little or no experience with formal education.English language learners face additional challenges- using interpreters is helpful.Many western cultures self-advocacy+ self reliance, however other cultures value contributions to the family well being over the individual.   If independent living does not align with family goals educators can still share information about the benefits of high expectations in generalAsk members of other cultures about their beliefs and values, develop communication and support strategies.  Seek to understand each family’s unique expectations, develop trusting relationships, be patient.



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

 Interact Respectfully
 Begin Planning Early

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:BEGIN PLANNING FOR TRANSITION EARLY ENGAGING FAMILIES AS PARTNERS TO BUILD A ROBUST TRANSITION IEP AND EMPOWER THEM AS ALLIESSeek family buy-in for transition planningEnsure that families understand that entitlement to special ed. Services ends upon graduation and their role in collaborative planning.Help them see effective transition planning will guide activities and services throughout the entire IEPRaise expectations by identifying where a student is now and what they need to accomplish their post secondary goals.Use student led IEPs to engage familiesPartner with families to practice self-determination skills by students leading their own IEP meetings.With educator support have students prepare in advance to share their future goalsEach year have students assume increased responsibilities- describe their present levels of performance, supports needed, draft annual goals and benchmarks



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

 Interact Respectfully
 Begin Planning Early

 Partner with Families 

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:PARTNER WITH FAMILIES TO SUPPORT THEIR YOUNF PERSON’S INDEPENDENCERecognize families are instrumental in helping youth develop life skills and mindsets that set the stage for adulthoodSuggest ways families can use everyday activities such as chores, budgeting, medical appointments and household problem solving to build basic life and employability skills.Work closely with young people and their families to identify naturally occurring supports- identify places that the family (parents) no longer need to be the primary caregiver- other immediate and extended family members, neighbors, friends,.Expectations for LAHS can be increased by mapping out natural supports to build a circle of support that does not require funding/laws to ensure their existence.



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

 Interact Respectfully
 Begin Planning Early

 Partner with Families 

 Empower Families

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:EMPOWER FAMILIES TO TRUST THEIR INSTINCTS ABOUT THEIR YOUTH’S FUTURE AND HELP THEM TO BUILD A NETWORK OF SUPPORTSAll parents have hopes and dreams that their child will achieve great things, when a parent has a child with a disability those goals may need to be modified- Not expecting less- but different.Educators can be prepared to support families to hold fast to high expectations.Empower families to trust their instincts by providing clear, easy to understand requirements for various pathways to high school graduation and career goals. (college entrance requirements/training for specific occupations)Encourage families to link with other school-based professionals- guidance counselors,- maybe to identify similar careers in the same career pathway (ie. Vet tech. versus vet)  Career Technical Education (CTE) staff for vocational/technical careers.Ensure families participate in decisions about whether their student needs more than 4 years to complete HS to achieve their transition goals. That they understand that students must postpone accepting their diploma to access transition services beyond the typical 4 year HS track.Work with families to support student success in all domains ACADEMIC, RECREATIONAL, EXTRA-CURRICULAR, COMMUNITY PARTICIPATIONAlthough school may primarily focus on academic and career related preparation, families may take the lead on engaging students in other community activities to round out their development. Encourage families to have their youth participate in school/community based activities that promote teamwork and leadership (school newspaper, club, youth board, local non-profit work).Share a list of school clubs and recreational activities including costs, materials needed, contact information.  Remember schools are legally responsible to provide accommodations and supports for non-academic activities that offer opportunities to build peer relationships and skills for a successful transition.Survey students to identify community opportunities they currently participate in and work to expand the list. Contact non-profits to seek out volunteer opportunities.Many students who struggle academically excel in other areas- sports or arts- these interests can help them to explore their strengths and other career pathways.



Promoting High Expectations 
for Post-School Success
 Engage Parents

 Explore Role Models

 Interact Respectfully
 Begin Planning Early

 Partner with Families 

 Empower Families
 Work with Families to Support Student 

Success in all Domains

Presenter
Presentation Notes
TIME: 2 min.RESOURCES:FACILITATOR NOTES:Work with families to support student success in all domains ACADEMIC, RECREATIONAL, EXTRA-CURRICULAR, COMMUNITY PARTICIPATIONAlthough school may primarily focus on academic and career related preparation, families may take the lead on engaging students in other community activities to round out their development. Encourage families to have their youth participate in school/community based activities that promote teamwork and leadership (school newspaper, club, youth board, local non-profit work).Share a list of school clubs and recreational activities including costs, materials needed, contact information.  Remember schools are legally responsible to provide accommodations and supports for non-academic activities that offer opportunities to build peer relationships and skills for a successful transition.Survey students to identify community opportunities they currently participate in and work to expand the list. Contact non-profits to seek out volunteer opportunities.Many students who struggle academically excel in other areas- sports or arts- these interests can help them to explore their strengths and other career pathways.



Keep the door open.
Respect Diversity
Communication Processes
Shared Decision-Making
Transition Law
Connecting to Resources
Family Transition Training

Ongoing self assessment

Presenter
Presentation Notes
TIME: 1 minuteRESOURCES:FACILITATOR NOTES:Part of the challenge to sustainability …As parents have been included and their engagement encouraged- they’ve been willing to take on part of the work, help with outreach. They see FE as part of a larger school wide effort. You have engaged parents on different levels- and the parents aren’t there because of a grant- maybe the grant encouraged the school to examine family engagement efforts- but the parents are there because you opened the door- parents need that open door, that invitation to participate on different levels.Our hope is that you’ll continue to make that shift and think about it when you’re planning your family engagement strategies (with parents of course) doing with not doing for…using the ongoing self- assessment process 



ACTIVITY 
IV

Reflect on the 
information, activities 
and group discussions 
from today’s training 

and any reference 
materials you have 

available.

Create a goal related to 
building family/school 

partnerships and parent 
engagement in 

transition, and several 
action steps. 

Presenter
Presentation Notes
TIME: 12 minutesRESOURCES:FACILITATOR NOTES:Reflect on the information, activities and group discussions from today’s training and any reference materials you have available.Create a goal related to building family/school partnerships and parent engagement in transition, - again keeping in mind the elements of the DCB Framework and perhaps promoting high expectations, and several action steps. Also keep in mind FE doesn’t have to be an event- think about how the school exchanges or shares information, solicits family feedback, - think of all of the different ways families and schools can partner for continuous improvement. 



SUSTAINABILITY

• Program Structures

• Resources

• Ongoing Training & 
Coaching 

• Procedures

• Oversight

1. EXPLORATION
• Mapping current practices 
• Assessing needs
• Identifying possible 

programs and 
practices to meet 
those needs

3. INITIAL IMPLEMENTATION  

• Implement action plans
• Initial integration of 

partnership strategies, 
processes and procedures

• Identify & address challenges
• Get started and get better

2. INSTALLATION
• Establish team
• Develop action plan 

• Set up infrastructure support
• Introductory trainings

4. FULL 
IMPLEMENTATION
• Processes & 

procedures in place  

• System recalibrated to 
accommodate & support 
new initiatives

Implementation Science 
Putting the Pieces Together

Dean Fixen et al & SWIFT

Presenter
Presentation Notes
TIME: 1 min.MATERIALS:FACILITATOR NOTES:That ongoing self assessment process follows the same “stages of implementation” that the program has used since the beginning- Plan, do, study act…. Again following the adage, “First do it right, then do it better”



PALS

38Copyright © 2013. Smoky Mountain Research Institute, Asheville and Morganton, North Carolina. All rights reserved.

Presenter
Presentation Notes
TIME:  1 min.MATERIALS:FACILITATOR’S NOTES:We use a professional development approach called PALS or Participatory Adult Learning Strategy in our work. PALS emphasizes that attending a training gives you just the Foundational stage learning. It Introduces and Illustrates. Sometimes training offers the opportunity to Practice. To really master a new practice, when back at work, you need opportunities to Apply what you learned, Evaluate how it went. To reach a stage of  Mastery, you need an opportunity to identify the steps you need to take to improve your practice and ways to achieve Deep Understanding of the practice. This strategy acknowledges that true mastery doesn’t happen in a training session, it requires practice, reflection, and the development of deep understanding.



The Family Engagement Shift
FROM TO

Focus on Programs Focus on Relationship

Deficit-based and 
adversarial

Strengths-based & 
collaborative

Random Acts Systemic

Individual Collaborative/shared 
responsibility

Compliance driven Learning and outcomes 
drives

Service Developmental

One-time project Sustained

Mapp, Karen L., 

Presenter
Presentation Notes
TIME: 1 min. RESOURCES: FACILITATOR NOTES:Each of you is moving forward and making the shift. By continuing to use the elements of research - Dual Capacity building, (what seems like common sense) we can shift our efforts (review slide)All of this happens over time- none of this is going to happen quickly, it’s slow steps in the right direction and it can take  a long time to get there but each step taken is a step closer.  



Family Engagement Resources 
Professional Development

Planning for Life after High School

Planning for a Successful Transition

Learning Outside the Classroom

Asking the Right Question

Communication Workshops

Materials                         
High School is a Big Thing Flyer

Life after High School Transition 
Toolkit

Think Different (ELO Brochure)

Transition Fair Guide

Family Engagement Teams Guide

Three part youth series on self-determination, self-advocacy and 
understanding the IEP

Presenter
Presentation Notes
TIME: 1 min.RESOURCES:FACILITATOR NOTES:So in closing, PIC continues to be here to provide support, to provide coaching or support to families and to school staff. To share ideas about what other schools are doing- and hopefully you can use each other as cohort schools and/or the experience of past cohorts or cohort IV to share ideas.

http://nextsteps-nh.org/transition-planning-framework/family-involvement-practices/next-steps-tools-family-involvement/


Wrap up

POST-ASSESSMENT

Presenter
Presentation Notes
TIME: 1 min.RESOURCES:FACILITATOR NOTES:Finally, please keep in mind this is not a “linear” or a step-by-step model.  Different schools and districts are “entering in” at different points and tackling different components.  The commonality between your four schools is that you’ve all making concrete changes- keep up the good work.Questions?Your evaluation will come through as a survey monkey link and will be sent before the end of the week.  Certificates of attendance will be mailed within the next week or so- if you have not added your name to the chat as being present please do- and if you were not on the original registration form please remember to add your school or site email address to the chat as well. 



Thank You!
The contents of this presentation were developed under a grant from 
the US  Department of Education, H323A120003. However, those 
contents do not necessarily represent the policy of the US Department 
of Education, and you should not assume endorsement by the Federal 
Government. Project Officer, Corinne Weidenthal.

This product is public domain. Authorization to reproduce it in whole or 
in part is granted. While permission to reprint is not necessary, the 
citation should be: NH State Personnel Development Grant – Next Steps 
NH (2012-2017). New Hampshire Department of Education, Concord.

Presenter
Presentation Notes
TIME:RESOURCES:FACILITATOR NOTES:Thank you for joining me- please feel free to contact me at the Parent Information Center should you have questions, want more information or want to find out about working with PIC to increase your school or districts family engagement. 
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